[bookmark: _GoBack]AMERICAN LITERATURE
STUDY TIPS AND ACTIVITIES 
FOR 
GEORGIA MILESTONES
(April 27, 28, 29)

Included in this study guide packet are information about the EOC, tips for test taking, terms that students should be familiar with, and activities to help students practice for various types of questions.  Feel free to access other study aids, such as, USA TEST Prep, GA DOE website with a Study Resource Guide and other websites with study questions.


[image: ]
[image: ]

READING LITERARY TEXT
[image: ]
[image: ]

[image: ]
[image: ]
[image: ][image: ]
[image: ]

[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]

PRACTICE 1
The Eyes Have It
by PHILIP K. DICK
IT WAS quite by accident I discovered this incredible invasion of Earth by lifeforms from another planet. As yet, I haven’t done anything about it; I can’t think of anything to do. I wrote to the Government, and they sent back a pamphlet on the repair and maintenance of frame houses. Anyhow, the whole thing is known; I’m not the first to discover it. Maybe it’s even under control.
I was sitting in my easy-chair, idly turning the pages of a paperbacked book someone had left on the bus, when I came across the reference that first put me on the trail. For a moment I didn’t respond. It took some time for the full import to sink in. After I’d comprehended, it seemed odd I hadn’t noticed it right away.
The reference was clearly to a nonhuman species of incredible properties, not indigenous to Earth. A species, I hasten to point out, customarily masquerading as ordinary human beings. Their disguise, however, became transparent in the face of the following observations by the author. It was at once obvious the author knew everything. Knew everything — and was taking it in his stride. The line (and I tremble remembering it even now) read:
	… his eyes slowly roved about the room.
Vague chills assailed me. I tried to picture the eyes. Did they roll like dimes? The passage indicated not; they seemed to move through the air, not over the surface. Rather rapidly, apparently. No one in the story was surprised. That’s what tipped me off. No sign of amazement at such an outrageous thing. Later the matter was amplified.
	… his eyes moved from person to person.
There it was in a nutshell. The eyes had clearly come apart from the rest of him and were on their own. My heart pounded and my breath choked in my windpipe. I had stumbled on an accidental mention  of a totally unfamiliar race. Obviously non-Terrestrial. Yet, to the characters in the book, it was perfectly natural — which suggested they belonged to the same species.
And the author? A slow suspicion burned in my mind. The author was taking it rather too easily in his stride. Evidently, he felt this was quite a usual thing. He made absolutely no attempt to conceal this knowledge. The story continued:
	… presently his eyes fastened on Julia.
Julia, being a lady, had at least the breeding to feel indignant. She is described as blushing and knitting her brows angrily. At this, I sighed with relief. They weren’t all non-Terrestrials. The narrative continues:
	… slowly, calmly, his eyes examined every inch of her.
Great Scott! But here the girl turned and stomped off and the matter ended. I lay back in my chair gasping with horror. My wife and family regarded me in wonder.
“What’s wrong, dear?” my wife asked.
I couldn’t tell her. Knowledge like this was too much for the ordinary run-of-the-mill person. I had to keep it to myself. “Nothing,” I gasped. I leaped up, snatched the book, and hurried out of the room.
IN THE garage, I continued reading. There was more. Trembling, I read the next revealing passage:
	… he put his arm around Julia. Presently she asked him if he would remove his arm. He immediately did so, with a smile.
It’s not said what was done with the arm after the fellow had removed it. Maybe it was left standing upright in the corner. Maybe it was thrown away. I don’t care. In any case, the full meaning was there, staring me right in the face.
Here was a race of creatures capable of removing portions of their anatomy at will. Eyes, arms — and maybe more. Without batting an eyelash. My knowledge of biology came in handy, at this point. Obviously they were simple beings, uni-cellular, some sort of primitive single-celled things. Beings no more developed than starfish. Starfish can do the same thing, you know.
I read on. And came to this incredible revelation, tossed off coolly by the author without the faintest tremor:
	… outside the movie theater we split up. Part of us went inside, part over to the cafe for dinner.
Binary fission, obviously. Splitting in half and forming two entities.  Probably each lower half went to the cafe, it being farther, and the upper halves to the movies. I read on, hands shaking. I had really stumbled onto something here. My mind reeled as I made out this passage:
	… I’m afraid there’s no doubt about it. Poor Bibney has lost his head again.
Which was followed by:
	… and Bob says he has utterly no guts.
Yet Bibney got around as well as the next person. The next person, however, was just as strange. He was soon described as:
… totally lacking in brains.
THERE was no doubt of the thing in the next passage. Julia, whom I had thought to be the one normal person, reveals herself as also being an alien life form, similar to the rest:
	… quite deliberately, Julia had given her heart to the young man.
It didn’t relate what the final disposition of the organ was, but I didn’t really care. It was evident Julia had gone right on living in her usual manner, like all the others in the book. Without heart, arms, eyes, brains, viscera, dividing up in two when the occasion demanded. Without a qualm.
	… thereupon she gave him her hand.
I sickened. The rascal now had her hand, as well as her heart. I shudder to think what he’s done with them, by this time.
	… he took her arm.
Not content to wait, he had to start dismantling her on his own. Flushing crimson, I slammed the book shut and leaped to my feet. But not in time to escape one last reference to those carefree bits of anatomy whose travels had originally thrown me on the track:
	… her eyes followed him all the way down the road and across the meadow.
I rushed from the garage and back inside the warm house, as if the accursed things were following me. My wife and children were playing Monopoly in the kitchen. I joined them and played with frantic fervor, brow feverish, teeth chattering.
I had had enough of the thing. I want to hear no more about it. Let them come on. Let them invade Earth. I don’t want to get mixed up in it.
I have absolutely no stomach for it.

Directions:  Use the above text to answer the following questions.
1.  Which of these BEST describes how the author establishes the tone of the passage?
A. He creates a sense of calm by using literal language in a figurative way.
B. He creates discomfort by describing an ordinary situation in ambiguous terms.
C. He creates a sense of escalating dread with word choice and the use of connotation.
D. He creates humor by blurring the distinction between literal and figurative language.

2.  Read the last sentence of the passage.
	I have absolutely no stomach for it.
In the context of the rest of the story, which literary device is the author using in
this sentence?
A. irony
B. satire
C. personification
D. understatement



3.  Which of these BEST describes why the author uses multiple settings?
A. to suggest both joy and sorrow
B. to suggest both light and shadow
C. to suggest both motion and tranquility
D. to suggest both connection and isolation

4.  (Technology Enhanced) This question has two parts. Answer Part A, and then answer Part B.
	Part A
How does the book the narrator is reading initially make him feel?
A. content
B. doubtful
C. frightened
D. thankful

	Part B
Which sentence from the passage BEST supports the answer in Part A?
A. As yet, I haven’t done anything about it; I can’t think of anything to do.
B. Anyhow, the whole thing is known; I’m not the first to discover it.
C. After I’d comprehended, it seemed odd I hadn’t noticed it right way.
D. My heart pounded and my breath choked in my windpipe.

5.  Constructed-Response
Describe the state of mind of the narrator at the conclusion of the passage.  Support your answer with details from the text. Write your answer on the lines provided.

READING INFORMATIONAL TEXT
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Speech by Ronald Reagan on the 40th Anniversary of D-Day
We're here to mark that day in history when the Allied armies joined in battle to reclaim this continent to liberty. For 4 long years, much of Europe had been under a terrible shadow. Free nations had fallen, Jews cried out in the camps, millions cried out for liberation. Europe was enslaved, and the world prayed for its rescue. Here in Normandy the rescue began. Here the Allies stood and fought against tyranny in a giant undertaking unparalleled in human history.

We stand on a lonely, windswept point on the northern shore of France. The air is soft, but 40 years ago at this moment, the air was dense with smoke and the cries of men, and the air was filled with the crack of rifle fire and the roar of cannon. At dawn, on the morning of the 6th of June, 1944, 225 Rangers jumped off the British landing craft and ran to the bottom of these cliffs. Their mission was one of the most difficult and daring of the invasion: to climb these sheer and desolate cliffs and take out the enemy guns. The Allies had been told that some of the mightiest of these guns were here and they would be trained on the beaches to stop the Allied advance.

The Rangers looked up and saw the enemy soldiers -- the edge of the cliffs shooting down at them with machineguns and throwing grenades. And the American Rangers began to climb. They shot rope ladders over the face of these cliffs and began to pull themselves up. When one Ranger fell, another would take his place. When one rope was cut, a Ranger would grab another and begin his climb again. They climbed, shot back, and held their footing. Soon, one by one, the Rangers pulled themselves over the top, and in seizing the firm land at the top of these cliffs, they began to seize back the continent of Europe. Two hundred and twenty-five came here. After 2 days of fighting, only 90 could still bear arms.

Behind me is a memorial that symbolizes the Ranger daggers that were thrust into the top of these cliffs. And before me are the men who put them there.

These are the boys of Pointe du Hoc. These are the men who took the cliffs. These are the champions who helped free a continent. These are the heroes who helped end a war.

Gentlemen, I look at you and I think of the words of Stephen Spender's poem. You are men who in your ``lives fought for life . . . and left the vivid air signed with your honor.''

I think I know what you may be thinking right now -- thinking ``we were just part of a bigger effort; everyone was brave that day.'' Well, everyone was. Do you remember the story of Bill Millin of the 51st Highlanders? Forty years ago today, British troops were pinned down near a bridge, waiting desperately for help. Suddenly, they heard the sound of bagpipes, and some thought they were dreaming. Well, they weren't. They looked up and saw Bill Millin with his bagpipes, leading the reinforcements and ignoring the smack of the bullets into the ground around him.

Lord Lovat was with him -- Lord Lovat of Scotland, who calmly announced when he got to the bridge, ``Sorry I'm a few minutes late,'' as if he'd been delayed by a traffic jam, when in truth he'd just come from the bloody fighting on Sword Beach, which he and his men had just taken.

There was the impossible valor of the Poles who threw themselves between the enemy and the rest of Europe as the invasion took hold, and the unsurpassed courage of the Canadians who had already seen the horrors of war on this coast. They knew what awaited them there, but they would not be deterred. And once they hit Juno Beach, they never looked back.

All of these men were part of a rollcall of honor with names that spoke of a pride as bright as the colors they bore: the Royal Winnipeg Rifles, Poland's 24th Lancers, the Royal Scots Fusiliers, the Screaming Eagles, the Yeomen of England's armored divisions, the forces of Free France, the Coast Guard's ``Matchbox Fleet'' and you, the American Rangers.

Forty summers have passed since the battle that you fought here. You were young the day you took these cliffs; some of you were hardly more than boys, with the deepest joys of life before you. Yet, you risked everything here. Why? Why did you do it? What impelled you to put aside the instinct for self-preservation and risk your lives to take these cliffs? What inspired all the men of the armies that met here? We look at you, and somehow we know the answer. It was faith and belief; it was loyalty and love.

The men of Normandy had faith that what they were doing was right, faith that they fought for all humanity, faith that a just God would grant them mercy on this beachhead or on the next. It was the deep knowledge -- and pray God we have not lost it -- that there is a profound, moral difference between the use of force for liberation and the use of force for conquest. You were here to liberate, not to conquer, and so you and those others did not doubt your cause. And you were right not to doubt.

You all knew that some things are worth dying for. One's country is worth dying for, and democracy is worth dying for, because it's the most deeply honorable form of government ever devised by man. All of you loved liberty. All of you were willing to fight tyranny, and you knew the people of your countries were behind you.

The Americans who fought here that morning knew word of the invasion was spreading through the darkness back home. They fought -- or felt in their hearts, though they couldn't know in fact, that in Georgia they were filling the churches at 4 a.m., in Kansas they were kneeling on their porches and praying, and in Philadelphia they were ringing the Liberty Bell.

Something else helped the men of D-day: their rockhard belief that Providence would have a great hand in the events that would unfold here; that God was an ally in this great cause. And so, the night before the invasion, when Colonel Wolverton asked his parachute troops to kneel with him in prayer he told them: Do not bow your heads, but look up so you can see God and ask His blessing in what we're about to do. Also that night, General Matthew Ridgway on his cot, listening in the darkness for the promise God made to Joshua: ``I will not fail thee nor forsake thee.''

These are the things that impelled them; these are the things that shaped the unity of the Allies.

When the war was over, there were lives to be rebuilt and governments to be returned to the people. There were nations to be reborn. Above all, there was a new peace to be assured. These were huge and daunting tasks. But the Allies summoned strength from the faith, belief, loyalty, and love of those who fell here. They rebuilt a new Europe together.

There was first a great reconciliation among those who had been enemies, all of whom had suffered so greatly. The United States did its part, creating the Marshall plan to help rebuild our allies and our former enemies. The Marshall plan led to the Atlantic alliance -- a great alliance that serves to this day as our shield for freedom, for prosperity, and for peace.

In spite of our great efforts and successes, not all that followed the end of the war was happy or planned. Some liberated countries were lost. The great sadness of this loss echoes down to our own time in the streets of Warsaw, Prague, and East Berlin. Soviet troops that came to the center of this continent did not leave when peace came. They're still there, uninvited, unwanted, unyielding, almost 40 years after the war. Because of this, allied forces still stand on this continent. Today, as 40 years ago, our armies are here for only one purpose -- to protect and defend democracy. The only territories we hold are memorials like this one and graveyards where our heroes rest.

We in America have learned bitter lessons from two World Wars: It is better to be here ready to protect the peace, than to take blind shelter across the sea, rushing to respond only after freedom is lost. We've learned that isolationism never was and never will be an acceptable response to tyrannical governments with an expansionist intent.

But we try always to be prepared for peace; prepared to deter aggression; prepared to negotiate the reduction of arms; and, yes, prepared to reach out again in the spirit of reconciliation. In truth, there is no reconciliation we would welcome more than a reconciliation with the Soviet Union, so, together, we can lessen the risks of war, now and forever.

It's fitting to remember here the great losses also suffered by the Russian people during World War II: 20 million perished, a terrible price that testifies to all the world the necessity of ending war. I tell you from my heart that we in the United States do not want war. We want to wipe from the face of the Earth the terrible weapons that man now has in his hands. And I tell you, we are ready to seize that beachhead. We look for some sign from the Soviet Union that they are willing to move forward, that they share our desire and love for peace, and that they will give up the ways of conquest. There must be a changing there that will allow us to turn our hope into action.

We will pray forever that some day that changing will come. But for now, particularly today, it is good and fitting to renew our commitment to each other, to our freedom, and to the alliance that protects it.

We are bound today by what bound us 40 years ago, the same loyalties, traditions, and beliefs. We're bound by reality. The strength of America's allies is vital to the United States, and the American security guarantee is essential to the continued freedom of Europe's democracies. We were with you then; we are with you now. Your hopes are our hopes, and your destiny is our destiny.

Here, in this place where the West held together, let us make a vow to our dead. Let us show them by our actions that we understand what they died for. Let our actions say to them the words for which Matthew Ridgway listened: ``I will not fail thee nor forsake thee.''

Strengthened by their courage, heartened by their value [valor], and borne by their memory, let us continue to stand for the ideals for which they lived and died.

Directions:  Use the above text to answer the following questions.
A.  What is the MAIN purpose of this speech?
A.  Reagan wishes to honor the men who fought on D-Day.
B.  Reagan wants to remind people why America joined WWII.
C.  Reagan seeks to encourage more people to fight for their country.
D.  Reagan is painting a vivid picture of what happened on the shores of Normandy.

	Reagan begins by stating, “Here the Allies stood and fought against tyranny in a giant undertaking unparalleled in human history.” He goes on to describe the courage the Rangers showed in fighting to reclaim Europe from enemy forces.  The rest of the speech gives reasons to support his attitude.  The best answer is A.  Answer B is not correct; he describes the good cause the Allies fought for in WWII, but that is not the main purpose of the speech.  Answer C is not correct; there is no evidence in the speech to support that answer.  Finally, answer D is not correct; while he describes the events of D-Day in great detail, he does so mainly to highlight the men’s valor.

B.  What technique does Reagan use effectively to make his point believable?
	What would you say in response to this question?  Whether this questions was followed by selected-response answers to choose from or if it required a short response, the best way to figure it out is to look at how Reagan supports his statement “Here the Allies stood and fought against tyranny in a giant undertaking unparalleled in human history.”  What he does is give a detailed account of the harrowing experience the Allies faced on the beach of Normandy forty years ago.  He describes how the men did not give up even as their comrades fell beside them.  And he refers to them as “the heroes who helped end the war.”  You should have come to the conclusion that he uses the rhetoric or a pathos appeal to make his point believable.  No matter what type of question this would have been you can think about the answer before reading the answer choices so that you have something to match your answer against.

C.  Constructed Response:  What is Reagan’s point of view about why the Allies stormed the beach?  What other related points does he focus on?
	Sample Response:  In his speech, Ronald Reagan brings up the important question of why the young men risked their lives to reclaim Normandy.  He acknowledges that the men had so much to lose (“You were young the day you took these cliffs; some of you were hardly more than boys, with the deepest joys of life before you.  Yet you risked everything here.”)  He then asserts that the reason they did so was because they had faith in and loyalty to their country.  They believed that the cause they fought for was just (“You were here to liberate, not to conquer, and so you and those others did not doubt your cause.”) and that their fellow Americans supported them.  He commends the Allies for being willing to sacrifice their lives for democracy and liberty and says that the American people will not forget their sacrifice.

PRACTICE 2

Susan B. Anthony on Women’s Right to Vote
1 Friends and fellow citizens: I stand before you tonight under indictment for the alleged crime of having voted at the last presidential election, without having a lawful right to vote. It shall be my work this evening to prove to you that
in thus voting, I not only committed no crime, but, instead, simply exercised my citizen’s rights, guaranteed to me and all United States citizens by the National Constitution, beyond the power of any state to deny.

2 The preamble of the Federal Constitution says:

3 “We, the people of the United States, in order to form a more perfect union, establish justice, ensure domestic tranquility, provide for the common defense, promote the general welfare, and secure the blessings of liberty to
ourselves and our posterity, do ordain and establish this Constitution for the United States of America.”

4 It was we, the people; not we, the white male citizens; nor yet we, the male citizens; but we, the whole people, who formed the Union. And we formed it, not to give the blessings of liberty, but to secure them; not to the half of
ourselves and the half of our posterity, but to the whole people—women as well as men. And it is a downright mockery to talk to women of their enjoyment of the blessings of liberty while they are denied the use of the only means of
securing them provided by this democratic-republican government—the ballot.

5 For any state to make sex a qualification that must ever result in the disfranchisement of one entire half of the people, is to pass a bill of attainder, or, an ex post facto law, and is therefore a violation of the supreme law of the land. By it the blessings of liberty are forever withheld from women and their female posterity.

6 To them this government has no just powers derived from the consent of the governed. To them this government is not a democracy. It is not a republic. It is an odious aristocracy; a hateful oligarchy1 of sex; the most hateful aristocracy ever established on the face of the globe; an oligarchy of wealth, where the rich govern the poor. An oligarchy of learning, where the educated govern the ignorant. . . .

7 Webster, Worcester, and Bouvier2 all define a citizen to be a person in the United States, entitled to vote and hold office.

8 The only question left to be settled now is: Are women persons? And I hardly believe any of our opponents will have the hardihood to say they are not. Being persons, then, women are citizens; and no state has a right to make any law, or to enforce any old law, that shall abridge their privileges or immunities. Hence, every discrimination against women in the constitutions and laws of the several states is today null and void, precisely as is every one against Negroes.

Susan B. Anthony – 1873
1 oligarchy: a country ruled by a small group of people 2 Webster, Worcester, and Bouvier are authors of American dictionaries.

Directions:  Use the above text to answer the following questions.
6.  In which paragraph does Susan B. Anthony explicitly argue that prohibiting women from voting is illegal?
A. paragraph 3
B. paragraph 4
C. paragraph 5
D. paragraph 6



7.  What argument does Susan B. Anthony make with her statements about “oligarchy” in paragraph 6?
A. Denying women equality is undemocratic.
B. The very definition of citizenship entitles women to vote.
C. She would not have been fined for voting had she been a man.
D. Dictionaries provide the best resources for settling the voting issue.

8.  Read this sentence from paragraph 3.
	“We, the people of the United States, in order to form a more perfect union,
	establish justice, ensure domestic tranquility, provide for the common defense,
	promote the general welfare, and secure the blessings of liberty to ourselves and our
	posterity, do ordain and establish this Constitution for the United States of America.”
Which phrase from the sentence does Anthony MOST passionately analyze and evaluate throughout the speech?
A. We, the people
B. domestic tranquility
C. the general welfare
D. the blessings of liberty

9.  Constructed-Response
	How does Susan B. Anthony connect the idea of “aristocracy” to the U.S. government of her day?
	Support your answer with details from the text. 

WRITING – ARGUMENTATIVE AND INFORMATIVE TEXT
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Types of Writing
· Argumentative Writing – try to influence readers to share a point of view or to take some action
· Make a Claim – clearly state the position you take on a particular issue.  It can’t be just a statement of fact.  Claim argues for one side of a controversy or a question to which there is no definitive answer.  
· Example:  Edgar Allan Poe was the most innovative writer of the nineteenth century, evidenced by how he mastered prose and poetry, pioneered the short story, and laid the groundwork for twentieth century literature.
· Support the Claim – effective support should include strong evidences as facts, quotations and opinions from experts, and logical reasoning.
· Use relevant evidence to support each point you make
· Show connections between the claim and the reasons, between the reasons and the evidence, and between the claim and any counterclaims you might include
· Use logical reasoning.  Appeal to logic (reason), ethics (sense of right and wrong), and emotion (likes, dislikes, hopes, guilt) – logos, ethos, and pathos
· Answer counterclaims (opposing arguments).  Show the limitations of your opponents position.

Practice 3

License the Cats
One of the animal kingdom’s foremost examples of grace, majesty, and power is the Bengal tiger of India. The Indian subcontinent is home to fewer than 2,000 of these animals now, whereas a century ago, their population was 20 times that number. You may ask whether that reduction is as serious as it appears on its surface, and, paradoxically, the answer is both yes and no. 
The Indian population of tigers is not the end of the matter; in fact, to find a tiger, you can do no better than to look to the United States, which is host to thousands of tigers. Some live in zoos for everyone to see, but more than 12,000 are owned privately as pets; 4,000 of those pets are in one state—Texas. Texas is one of 15 states that require a license to own not only Bengal tigers, but other big cats, such as leopards, lions, and panthers. Sixteen states have no restrictions on ownership whatsoever, nor do they even keep records of ownership. Nineteen states, however, ban ownership altogether.
 It is relatively easy to buy a big cat in the United States; in some markets, they cost about the same as a thoroughbred dog—$400 to $1,000. If the new owner’s state is one of the 19 that ban ownership, it is relatively easy to buy an animal out of state and bring the animal across state lines. Because of the ease of making a purchase, animals often end up with people not fully prepared for the responsibility this kind of pet entails. Too often the novelty of a cute little cub wears thin after several hours of posting photos on social media or after the animal has gained hundreds of pounds. Providing food and shelter become onerous, to say the least. Many owners find themselves facing a real dilemma: devote the time and resources necessary to attend to the animal, or diminish the quality of its life through reduced living space and nutrition. (A 400-pound Siberian–Bengal tiger was once found in a New York City apartment.) People frequently try to divest themselves of the problem by getting rid of the cat. However, zoos generally don’t want more tigers, because they already have an optimal number. Even at low prices, few buyers exist for problem cats, some of whom may have harmed or frightened neighbors. 
However, in some venues it is possible for exotic cats to live well, or even thrive, under the stewardship of a human. Some wealthy individuals devote large tracts of land to wildlife preserves, hosting giraffes, elephants, and antelope, as well as big cats. 
The answer to the problem lies in licensing. The states requiring licensing currently vary widely in terms of requirements placed on the owner and the amount of oversight by the licensing agency. The ideal process should be costly for both the buyer and the state. With rigorous screening beforehand and a substantial licensing fee, in combination with diligent monitoring after the fact, it would be possible for these proud beasts to live well and also ensure that the species not become extinct. 
Don’t put a bell on the cat. License its owner.

Ban Ownership of Exotic Pets
In taking a stand against private ownership of “lions and tigers and bears,” it would be tempting to bring up the case of the Ohio man who released over 50 exotic “pets” into his neighborhood. But the argument does not need to rely on the actions of an outlier, a tragically disturbed man with an inordinate attraction to out-of-the-ordinary pets. A ban on owning such animals considers two dimensions: man and beast. 
On one side of the argument is man’s innate fallibility. Too frequently, people become owners of big cats because they can be relatively inexpensive to obtain, often under $1,000. But buying, for example, a Bengal tiger, is the easy part. Soon owners find themselves with responsibility for 700 pounds of wild instinct. Unable to satisfy the animal’s needs for space and nutrition, which often happens, the owner becomes, in effect, an abuser. I’m sure that no one goes into such a relationship with that intent, but animal-rights caseworkers verify that result in a shocking number of instances. 
Another side of the argument is the problem of the potential extinction of certain species of animal. Let’s focus on the Bengal tiger as representative of the issue. The native habitat of the Bengal tiger is India, which is now home to fewer than 2,000 Bengals, or 5% of what it supported a hundred years ago. The population is dangerously low, due to loss of habitat, hunting, and trading on the exotic animals market. Not counting those in zoos, the United States is home to about 12,000 privately owned Bengals. Former boxing champion Mike Tyson, for example, once owned three Royal Bengals. With a ban on private ownership and with the right kinds of wildlife management in a suitable habitat, this proud animal could once again roam at will in wild places rather than find its way to the head of an endangered species list. 
Citizens of the United States are often wary of governmental prohibitions or restrictions; it is one of the ways we reinforce and practice our freedoms. But there is always that line somewhere between the needs or desires of the individual and the welfare of the larger community. When Mike Tyson failed to acquire proper licensing for his tigers, which he claimed cost him $4,000 per month to maintain, U.S. authorities seized them and relocated them to a refuge in Colorado. Such enforcement might be considered unduly expensive, and even oppressive. It would be far better to institute an outright ban on private ownership of the big cats or other similar exotic animals, with exceptions for zoos or compounds with a certified educational or environmental focus. As a matter of fact, that is already the case in 19 of our 50 states, and the people of those states do not feel that their freedoms have been threatened. 
Ban private ownership of exotic pets.
Directions:  Use the two passages above to answer the following questions.
10.  Based on the proposal in “License the Cats,” what should a person have in order to get a license to own a tiger?
A. a loving home
B. vast resources
C. access to a zoo
D. an appreciation of animals

11.  Why does the author of “Ban Ownership of Exotic Pets” refuse to use the details in the first paragraph to oppose exotic pet ownership?
A. They are not typical of pet owner behavior.
B. The circumstances are too grisly to relate.
C. The information supports unlimited access.
D. It is not known whether any of the animals were tigers.

12.  Constructed-Response
	On which point do the authors of both articles MOSTLY agree? Use details from BOTH articles to support your 	answer.

13.  Extended Writing-Response
	Now that you have read “License the Cats” and “Ban Ownership of Exotic Pets” and answered some questions 	about what you have read, create a plan for and write your argumentative essay.

	The media have often shown pictures of glamorous movie stars walking pet cheetahs or other exotic animals 	around their grounds. At other times, the media have revealed shocking stories of events gone horribly wrong 	with a pet tiger, orangutan, or some other unusual pet. Some people say that ownership of these kinds of 	animals must be banned. Others just advocate more supervision. Weigh the claims on both sides, and then write 	an argumentative essay, in your own words, supporting one side of the debate in which you argue EITHER that 	people have the right to own exotic animals OR that exotic animals are not pets. Be sure to use information from 	BOTH passages in your argumentative essay.

· Informative – (also called explanatory or expository writing) inform readers or to explain a topic
· Explain how something works
· Tell why something happened
· Show how two or more things are alike or different
· Point out a problem and give possible solutions
· Define what something is
· Remember to:  organize your ideas so they build on each other
· Remember to:  use formatting (headings and subheadings) to aid reader in comprehension
· Remember to:  use graphics and multimedia when possible
· Remember to:  support topic with relevant facts, concrete details and quotations
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Practice 4
A Fable
By Mark Twain
1 Once upon a time an artist who had painted a small and very beautiful picture placed it so that he could see it in the mirror. He said, “This doubles the distance and softens it, and it is twice as lovely as it was before.” 
2 The animals out in the woods heard of this through the housecat, who was greatly admired by them because he was so learned, and so refined and civilized, and so polite and high-bred, and could tell them so much which they didn’t know before, and were not certain about afterward. They were much excited about this new piece of gossip, and they asked questions, so as to get at a full understanding of it. They asked what a picture was, and the cat explained. 
3 “It is a flat thing,” he said; “wonderfully flat, marvelously flat, enchantingly flat and elegant. And, oh, so beautiful!” 
4 That excited them almost to a frenzy, and they said they would give the world to see it. Then the bear asked: 
5 “What is it that makes it so beautiful?” 
6 “It is the looks of it,” said the cat. 
7 This filled them with admiration and uncertainty, and they were more excited than ever. Then the cow asked: 
8 “What is a mirror?” 
9 “It is a hole in the wall,” said the cat. “You look in it, and there you see the picture, and it is so dainty and charming and ethereal and inspiring in its unimaginable beauty that your head turns round and round, and you almost swoon with ecstasy.” 
10 The donkey had not said anything as yet; he now began to throw doubts. He said there had never been anything as beautiful as this before, and probably wasn’t now. He said that when it took a whole basketful of sesquipedalian adjectives to whoop up a thing of beauty, it was time for suspicion. 
11 It was easy to see that these doubts were having an effect upon the animals, so the cat went off offended. The subject was dropped for a couple of days, but in the meantime curiosity was taking a fresh start, and there was a revival of interest perceptible. Then the animals assailed the donkey for spoiling what could possibly have been a pleasure to them, on a mere suspicion that the picture was not beautiful, without any evidence that such was the case. The donkey was not troubled; he was calm, and said there was one way to find out who was in the right, himself or the cat: he would go and look in that hole, and come back and tell what he found there. The animals felt relieved and grateful, and asked him to go at once—which he did. 
12 But he did not know where he ought to stand; and so, through error, he stood between the picture and the mirror. The result was that the picture had no chance, and didn’t show up. He returned home and said:
13 “The cat lied. There was nothing in that hole but a donkey. There wasn’t a sign of a flat thing visible. It was a handsome donkey, and friendly, but just a donkey, and nothing more.”
14 The elephant asked:
15 “Did you see it good and clear? Were you close to it?”
16 “I saw it good and clear, O Hathi, King of Beasts. I was so close that I touched noses with it.”
17 “This is very strange,” said the elephant; “the cat was always truthful before—as far as we could make out. Let another witness try. Go, Baloo, look in the hole, and come and report.”
18 So the bear went. When he came back, he said:
19 “Both the cat and the donkey have lied; there was nothing in the hole but a bear.”
20 Great was the surprise and puzzlement of the animals. Each was now anxious to make the test himself and get at the straight truth. The elephant sent them one at a time.
21 First, the cow. She found nothing in the hole but a cow.
22 The tiger found nothing in it but a tiger.
23 The lion found nothing in it but a lion.
24 The leopard found nothing in it but a leopard.
25 The camel found a camel, and nothing more.
26 Then Hathi was angry, and said he would have the truth, if he had to go and fetch it himself. When he returned, he abused his whole subjectry for liars, and was in an unappeasable fury with the moral and mental blindness of the cat. He said that anybody but a near-sighted fool could see that there was nothing in the hole but an elephant.
27 MORAL, BY THE CAT:
28 You can find in a text whatever you bring, if you will stand between it and the mirror of your imagination. You may not see your ears, but they will be there.
Directions:  Use the above passage to answer the questions below.
14. Read this sentence from paragraph 26.
	When he returned, he abused his whole subjectry for liars, and was in an unappeasable fury with the moral and 	mental blindness of the cat.
Which of these BEST paraphrases the underlined portion of the sentence in contemporary English?
A. “When he returned, he scolded all of his subjects, calling them liars . . .”
B. “When he returned, he subjected the others to a barrage of angry lies . . .”
C. “When he returned, he clarified their misperceptions so they would believe his lies . . .”
D. “When he returned, he banished his subjects from the woods, assuming they had lied . . .”

15.  Read paragraphs 9 and 10.
	“It is a hole in the wall,” said the cat. “You look in it, and there you see the picture, and it is so dainty and 	charming and ethereal and inspiring in its unimaginable beauty that your head turns round and round, and you 	almost swoon with ecstasy.”
	The donkey had not said anything as yet; he now began to throw doubts. He said there had never been anything 	as beautiful as this before, and probably wasn’t 	Now. He said that when it took a whole basketful of 	sesquipedalian adjectives to whoop up a thing of beauty, it was time for suspicion.
Which of these is the MOST LIKELY meaning of the underlined word?
A. concise
B. inapplicable
C. long-winded
D. well-informed

16.  Constructed-Response
	Review the fable and concentrate on the word mirror. How does the meaning of the word change depending on 	the context of the speaker? Use information from the fable to support your answer.
-






ANSWER GUIDE – Selected Response
	Number
	Text 
	Answer 
	Explanation

	1
	The Eyes Have It
	D
	The correct answer is choice (D) He creates humor by blurring the distinction between literal and figurative language. The protagonist mistakes common figures of speech for literal descriptions and concludes as a result that Earth is being invaded by aliens. Choice (A) is incorrect because no sense of calm is constructed in the passage. Choice (B) is incorrect because there is no ambiguity in the narrative. The way that the protagonist is misinterpreting what he reads is plain. Choice (C) is not altogether incorrect, but it is not the most precise answer.

	2
	The Eyes Have It
	A
	The correct answer is choice (A) irony. The passage’s final sentence is ironic because the protagonist correctly uses the very sort of figurative language he has been misinterpreting in his reading. Choice (B) is somewhat correct, but it is not the most precise answer. Choice (C) is incorrect because the statement is not ascribing human qualities to the stomach. Choice (D) is incorrect because the sentence is a figurative exaggeration, not an understatement.

	3
	The Eyes Have It
	D
	The correct answer is choice (D) to suggest both connection and isolation. The protagonist begins his reading in his house, surrounded by his family. Then he goes out to his garage, where he is alone. When his fear reaches a peak, he returns to his house and is again with his family. Choices (A), (B), and (C) are incorrect because the multiple settings in the story do not suggest a division between any of the opposing conditions named in those choices.

	4
	The Eyes Have It
	Part A:  C
Part B:  D
	The correct answers are (C) frightened, and (D) My heart pounded and my breath choked in my windpipe. The main character becomes increasingly alarmed by what he reads in his book, which is made clear by numerous examples from what he is reading. The answer choice for Part B of this item shows text from the passage that supports this conclusion. In Part A, Choice (A) is incorrect because the speaker becomes increasingly agitated as the passage progresses. Choice (B) is incorrect because rather than show any doubt, the speaker is confident that something truly terrible is happening. Choice (D) is incorrect as there is no indication that the speaker feels thankful for the book he is reading, especially as his panic escalates. The incorrect options in Part B support incorrect answers in Part A.

	6
	Susan B. Anthony
	C
	The correct answer is choice (C) paragraph 5. In that paragraph, Anthony cites specific legal principles that make the denial of women’s suffrage illegal. Choices (A), (B), and (D) are incorrect because nowhere in those referenced paragraphs does she explicitly cite a law or legal principle that is violated by the denial of women’s right to vote.

	7
	Susan B. Anthony
	A
	The correct answer is choice (A) Denying women equality is undemocratic. She argues that legal inequality between men and women goes against the principles of democracy. Choices (B), (C), and (D) are incorrect because although they correctly state or infer aspects of Anthony’s viewpoint, they do not address the content of paragraph 6.

	8
	Susan B. Anthony
	A
	The correct answer is choice (A) We, the people. This is the concept that Anthony uses to make her central argument that women are people as defined in the Constitution and deserve full equality. Choices (B), (C), and (D) are incorrect because Anthony does not dissect these concepts to nearly the same degree as she does the concept of women being “people.”

	10
	License the Cat/Ban Ownership of Exotic Birds
	B
	The correct answer is choice (B) vast resources. Choice (A) is incorrect because the animals need more than a loving home. Choice (C) is incorrect because the author states that zoos often don’t want these animals. Choice (D) is incorrect because an appreciation of animals alone will not qualify you for a license

	11
	License the Cat/Ban Ownership of Exotic Birds
	A
	The correct answer is choice (A) They are not typical of pet owner behavior. Although this extreme situation did occur, it is not representative of most cases. Choice (B) is inaccurate since no grisly details are included. Choice (C) indicates that the situation would actually support the opposing argument. Choice (D) is irrelevant to the argument.

	14
	Mark Twain Fable
	A
	The correct answer is choice (A) “When he returned, he scolded all of his subjects, calling them liars . . .” The remainder of the sentence makes it clear that the elephant was angry at those around him, and choice (A) gives the most likely reason. Choices (B), (C), and (D) all contain descriptions that do not fit well with the content of the second part of the compound sentence.

	15
	Mark Twain Fable
	C
	The correct answer is choice (C) longwinded. The statement by the cat in the previous paragraph is packed with gushing and unnecessary adjectives. Answers (A) and (D) are incorrect because those adjectives have positive connotations, and the donkey’s statement is obviously not meant to be complimentary. Answer (B) is incorrect because the context gives no indication that the cat is not adequately communicating what he means to say.



SCORING RUBRICS FOR CONSTRUCTED RESPONSE QUESTIONS
AND
SCORING RUBRICS FOR EXTENDED RESPONSE QUESTIONS – can be found in the DOE Milestone Resource/Study Guide (pg. 89-90)

	Number
	Text
	Points
	POSSIBLE RESPONSE

	5
	The Eyes Have It
	2
	The narrator’s state of mind at the end of the story is mixed. He is frightened, as evidenced by his feverish brow and chattering teeth. He is also desperately trying to distance himself from his fear by playing a board game with his family. He has resigned himself to his belief that Earth is being invaded. Finally, he is at his wit’s end, as shown by his final statement, in which he makes it plain that he wants nothing to do with any of what he has “discovered.”

	
	
	1
	The narrator is frightened and frantic. He is trying to calm his fear by
playing a game with his family.

	
	
	0
	The narrator is nervous for no reason.

	9
	Susan B. Anthony
	2
	For Anthony, the term “aristocracy” is synonymous with the term “oligarchy,” rule by the few. She believes that it defines the U.S. system of government more accurately than do the terms “republic” and “democracy.” She sees several intertwined types of aristocracy/ oligarchy running both government and society and feels that the one defined by the different rights and privileges accorded both sexes is the most “odious.”

	
	
	1
	Anthony believes that oligarchy and aristocracy are the same thing. You can tell because she uses the terms interchangeably in paragraph 6.

	
	
	0
	Anthony thinks that everyone is second-class.

	12
	License the Cat/Ban the Ownership of Exotic Pets
	2
	Both authors agree that exotic pet ownership is a big job. So big, in fact, that countless people fail miserably at it, to the detriment of the animal itself. The animals become a great drain on the owners when they grow from playful cubs to 700-pound meat eaters. And the response is all too often to deny the animals the basics of an existence.

	
	
	1
	They both think that not all people are right to have an exotic pet. They are way too much work for some people.

	
	
	0
	Celebrities often have exotic pets.

	16
	Mark Twain’s Fable
	2
	In paragraph 1, mirror means mirror, a reflective device. However, the cat doesn’t know about reflections and sees it as a hole in the wall through which the painting can be seen. Similarly, the donkey did not know about reflections, but stood in such a way that the mirror was another donkey to him. The same definition of mirror followed for the other animals.

	
	
	1
	The mirror sometimes was a way to see a painting, or a hole in the wall, or the animal looking at it.

	
	
	0
	The animals showed that they didn’t know what the word meant.



EXTENDED RESPONSE ANSWERS – this response would earn the possible number of points (7 out of 7)

Among the many bits of information wafting through the debate about owning exotic pets is the dwindling population of Bengal tigers in their natural habitat: according to License the Cats there are currently “fewer than 2000” Bengal Tigers on the Indian subcontinent where they live. It is stunning to realize that any group of anything so small would be so recognizable throughout the world. A town with fewer than 2000 residents would not even appear on a national map, or some state maps. A widget maker who produces fewer than 2000 widgets each year would not make any Forbes list. But we know Bengal tigers, and because we know them, we want what’s best for them and their cousins, other big cats such as leopards, lions and panthers. 

The physician’s creed is to do no harm, and that principle must guide this issue. We can stay true to the creed best by licensing ownership of exotic pets. 
Clearly, such a small population of cats could disappear very quickly through natural disasters, overhunting, disease, or other causes. With big cats in safe sanctuaries, we will preserve the species, plain and simple. Laboratories keep strains of deadly viruses alive well after they have been removed as a public threat. We can debate the precise number needed another time, but we would have a supply of breeding stock. 

So much for the species, but we also have to do no harm to the individual cat, or bear, or hippo. And we can do that by making exotic pet ownership expensive and highly regulated. A potential owner would have to guarantee the benefits of the pet’s future environment. A Siberian-Bengal tiger living in a two-room apartment in New York City—an actual case referenced in License for Cats!—would not get approved. A 2,000-acre sanctuary might. 

The other article, Ban Ownership of Exotic Pets, brings up the case of Mike Tyson to argue that a full ban on exotic pet ownership is needed. However, the article states that “When Mike Tyson failed to acquire proper licensing for his tigers…U.S. authorities seized them.” So even in that case, strict licensing laws solved the problem. This clearly shows that a full ban is unnecessary. Finally, with strict licensing guidelines in place, owners would have to submit to frequent inspections and pay heavy licensing fees which would fund the oversight. Again, we will have done no harm.
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KEY IDEAS

Fiction

Genre: A genre is a specific type of witing o literature. Each genre has a particular
style, form, and content. Genres include narative, expository, opinion, and
argumentative writing. Literature genres include fiction, nonfiction, information,
biographies, autobiographies, histories, science fiction, drama, and poetry. In this unit,
you will be reading literary texts including fiction, drama, and poetry.

Characterization: Characterization is about the choices an author makes to reveal
(or not reveal) a character’s traits or personality. Writers may develop characters.
through descriptions of their appearance, actions, and thoughts. Characters can also
be revealed through dialogue (their conversations with other characters) or through
interior monologue (their intemal, unspoken thoughts).

A you read passages and prepare to answer questions on the EOC assessment, take
note of how authors present characters. Characterization may be direct or indirect:

« Direct characterization occurs when the reader is told what a character is like; a
‘speaker or narrator describes what he or she thinks about a character.

« Indirect characterization ocours when a reader must infer what a character is
like; the text provides clues through the character's words, thoughts, or actions or
through other characters’ words, thoughts, or actions, but there is no evaluation or
‘explanation from a narrator.

Remember that many characters do not fit neatly into one “type” or another; complex
characters wil often present conflicting or shifting thoughts and actions. As you read
about a character, think about the words you would use to describe him or her. If you
discover you have listed words that are very different from each other (e.g., “patient™
and “pushy™), you will want to investigate this difference: Does the character act
differently in different situations or with ifferent people? Does the character undergo a
transformation in the passage?
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Setting: In general, setting is when and where a narative such as a story, drama, or
‘poem takes place and establishes the context for the lterary work. The “when” can
include the time of day, season, historical period, o politcal atmosphere. The “where”
can be as focused as a foom in 3 house or as broad s a couniry. You may be asked to
etermine why the setting is important or how the setting affects the interpretation of a
text. The setting can clariy confic, iluminate character, affect the mood, and act as a
symbol.

‘Structure: Literature commonly follows a specifi unifying pattern or plot structure. The
‘most common structure of a novel o story is chronological. The story i amanged in
order of time from the beginning to the end. The following structures are less common:

+ An epistolary novel is a novel witten in the form of letters, dary/journal entries,
postards, or exmais. There may be several letter writers, but the author is
‘omiscient. Alice Walker's The Color Purple is an example of  contemporary.
epistolary novel.

+ In a frame narative, a storyis tld within a story. A namator often relates the story.
The Legend of Sleepy Hollow, by Washington Ining, is an example.

+ Inmedias res is Latin for“in the middle of things.” The novel or story begins with
a significant moment. The rest of the novel flls n the events leading up to the
Significant moment. Flashback is used extensively in this novel structure. A Farewell
t0 Arms, by Emest Hemingway, i witten it this structure.

Conflict: Most plots have a conflict. Conflict creates instabilty or uncertainty. The
characters' need to find resolution and answers is what drives the story forward. Any
type of contest—from a baseball game to a presidential election—is a conflict. A
struggle between a character and an outside force is an extemal conflict. Conflict
2150 occurs when there s incompatibilty between ideas or beliefs, as when a
character has mixed feelings or struggles with a choice between right and wiong. A
struggle within a character's mind is an interal conflict. Here are some common
conflicts in lterature:

+ person vs. person
+ person vs. nature

+ person vs. self

+ person vs. society

+ person vs. machine
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Point of view is who is telling the story. It can be told in first person, second person, or
third person. Point of view also expresses the characters’ thoughts and feelings about a
situation or experience.

Point of View

“The events are told by a character in the story using his o her own
‘words. First-person stories have narators who use |, me, and my.

FirstPersen | trvoughout the story. Ths sentence is an example of frstperson point
Of view: 1 knew it was rsky, but | was wiling {0 take that chance.”
“The narrator addresses the reader directly using the word you. This

Socond Person | PETSPECtie S 1ot as common as efther th frst-or thicperson poins

of view. This sentence is an examle of secondiperson point of view:
“You knew it was risky, but you were wiling {0 take that chance.”

‘A speaker outside the action narrates the events Using the third-
ThirdPerson | person pronouns he, she, and they. I the limited thirc-person point
Limited of view, the narrator tes the events from the perspective of e

specifc character, focusing on this character's thoughts and feelings.

‘A speaker outside the action narrates the events. In the.

ThiréPerson | omiscient thircperson point of view, an alkknowing narrator

Omniscient | not only tells what happens, but aiso may interpret events and
descibe the thoughts and feelings of any character.

Perspective refers to how characters see o feel about Something. Characters can
descibe the same event but have differing opinions because they were physically
located in different places and saw the event differently or because for Some reason
their opinions differ from those of others who saw or heard about the same event.
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Tone is the author's implied attitude toward the audience or subject. Tone is
established by the author through diction (word chaice), syntax (the order in
‘which words are placed), and rhetoric (language choices and techniques used to
communicate perspective and to modify the perspectives of others).

Tone can apply to a text as a whole or to a portion of the text. For example, the overall
tone of a politcian’s speech might be formal, but a section that relates to a personal
experience might be warm and casual.

"Mood: Sometimes called “atmosphere,” mood i the overal feeling or emotion the.
author establishes by the choice of words and language, the actions of the characters,
‘and the setting. Mood is sometimes confused with tone. Tone is the attitude a witer
puts into a subject; mood is the feeling the reader experiences from it
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‘This is an example of a question about the literary characteristics of fiction:
Read the following passage.

from Littie Women by Louisa May Alcott

Laurie lay luxuriously swinging to and fro in his hammock one warm September
aftemoon, wondering what his neighbours were abou, but t00 lazy to g0 and find

out. He was in one of his moods; for the day had been both unprofitable and
unsatisfactory, and he was wishing he could Ive it over again. The hot weather made
him indolent, and he had shirked his studies, tried Mr. Brooke's patience to the
utmost, displeased his grandfather by practicing half the aftemoon, frghtened the
maid-servants half out of their wits by mischievously hinting that one of his dogs was
‘going mad, and, after high words with the stableman about some fancied neglect of
his horse, he had flung himself into his hammock, to fume over the stupidity of the
word in general.

Which line BEST ilustrates the anxious mood of the passage?

A. *...he had shirked his studies. ..."

B. .. .hehad ... tried Mr. Brooke's patience to the utmost. ...~

C. *.. e had ... fightened the maidsenvants half out of their wis by mischievously
hinting that one of his dogs was going mad. . ..~

D. *..._he had flung himself ino his hammock, to fume over the stupidity of the world
in general”

The mood of the passage is anxious, and the statement that best ilustrates this s
choice (D). Laurie’s action (*flung himsel") and thoughts (*fume over the stupidity”)
best illustrate the distress and apprehensiveness that run throughout the passage
‘and contribute to its anxious atmosphere. Choices (A), (B), and (C) all suggest a
feeling of discontent, but choice (D) is the best answer because it vividly reflects the.
overall anxious mood
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‘Theme is the deeper message of a text. It refers to a universal statement about life
and/or society that can be discemed from the reading of a text. The theme of a literary
‘Work s often the meaning you take away from it. The theme is not the same as the.
topic or centra idea, which focuses strictly on the content. The theme is aiso not the.
same s the plot. Most lterary works have one or more themes tha are expressed
through the plot. To help you identity @ work's theme or themes, you might ask yourself:
‘Why did the author have this happen? What point do you think the author was trying to
make? What greater significance might this event have?

“The following example may help you understand:

= Topic: Charls tells a i o avoid trouble with his father, but his e creates.
‘unexpected trouble with his brother.

« Theme: The fies we tel to cover up an action or situation can often be more
‘Gamaging than the action o situation itself.

Imagery, or language that appeals 1o the senses, allows the reader to experience what
the author is describing. You've heard the Saying “a picture is worth a thousand words.”
Authors use imagery to convey a mental picture for the reader—more than they could.
‘accomplish with lteral words.

‘Symbolism is another way in which wrters use language to express something more
than the lteral meaning of the words. A symbol is Something that stands for something.
else. For example, an eagle may symbolize freedom.
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Drama
Questions about lterary characterstics might focus on dramatic literature. To answer
those questions, you will need to understand and analyze various forms of dramatic
Iiterature. The two most common types are tragedies and comedies. A tragedy is a
Serious play that ends in disaster and sorrow. A comedy is a lighthearted play intended
10 amuse the audience. Comedies usually end hapily.

s with other related literary genres, you will need to analyze the characters, structures,
and themes of dramatic literature. I order to answer these questions, use what you
know about these elements n other genres to answer the questions related to dramatic
lterature.

‘You also need to review terms that are more specific to drama.

Dramatic conventions are the rules that actors and audiences observe during a play.
‘Some conventions relate to how the audience and the actors interact. For example,
the audience knows to become quiet when the lights di. Dramatic irony refers to
Situations in which the audience knows more than the character onstage. A character
does or says something of greater importance than he or she knows. The audience,
however, is aware of the meaning and importance of the act or speech.

‘You may also be asked to analyze how dramatic conventions support and enhance the
interpretation of dramatic literature. To answer these questions, you willneed to apply.
what you have leared about dramatic conventions, including plot, setting, dialogue,
‘and monologue. Dialogue is the conversation between characters. Dialogue reveals the.
personalities of the characters by divulging what they are thinking and fecling as they
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talk to others. A monologue is a long speech by one character in which the character
Speaks about his or her thoughts and feelings.

Political drama is a drama or play with a political component, advocating a certain
point of view or describing a political event.

Moder drama explores themes of alienation and disconnectedness. Modern drama,
‘which became popular in the early 1900s, strives to et the audience feel as f it s
peering in on reaiife situations and experiencing reakife emotions.

Theatre of the Absurd refers to plays witten in the 1950 and 1960s with the basic
belief that human existence is absurd, or without meaning. The play itself often lacks.
the usual conventions of plot, character, or setting. Edward Albee’s The American
Dream (1960) is considered the first American absurdist drama.
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Poetry
Test questions about postry will have you identiy and demonsirate an understanding of
literary elements, devices, and structures that are particular to poetry. For example, you
will need to know the ways in which poetic devices appeal to the senses. You will lso.
need to identify the topic of the poem (what it's about) and its theme (what statement
it makes about lfe or society). Then you'll need to identify how the post creates the
topic and the theme and locate examples and evidence to support your ideas.

s poetry is read aloud or silently, you *experience” the writing. Devices such as.
rhyme, consonance, assonance, and alitration make poetry appealing to your senses.
In Some instances, you can aiso look for patterns in the poem to help locate poetic:
devices.

‘Rhyme is the repetition of terminal sounds in two or more words. Rhyming most
‘commonly occurs at the ends of lines in poetry, as in “Twinkle, twinkle, litte star/how.
| wonder what you are.” Rhyme can occur at every line, every other lin, or wherever
the poet decides. Not all poems hyme, nor do they have to, but rhyme can emphasize
ideas or images and unify thought, as well as add a musical qualty to a poern.

When you read  poem that has rhyme, look at the fhyming words and see how they
contribute to the overall meanin of the poem. The following chart lsts some different
types of tyme and devices.
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Rhyme scheme is the pattern of end fhymes in a poem. Each new rhyme in a stanza
s represented by a different leter of the alphabet. For example, n a fourine poem in
‘which every other line thymes, the rhyme scheme is abab. In a sixine poem with every.
two lines rhyming, the rhyme scheme is aabbcc.

Form: While postic devices are important in poetry, the structure of a poem is often it
most distinctive characteristc. Poams are witten in stanzas, or 70ups of fines. These.
Stanzas are aranged in fixed form or free form. Fixed form is what most people consider
typical poetry: i's witten in traditional verse and generally thymes. Some fixed form.
poems have specific requirements on length, fhyme scheme, and number of sylables. A
Sonnet, for example, is a 14-ine, rymed poe. Free form, o free-verse poetry, ollows.
10 specifc guidelines about rhyme, meter, or length. Free verse tries to capture the.
cadence o regular speech. Some stanzas may thyme, but not in a regular scheme. Blank
verse is a poem witten in unrhymed lambic pentameter, a patter of five lambic feet per
line. An iambic foot is one unsiressed sylable followed by a stressed syllable.

‘The subject matter of poems is also important. Some poems are narrative poems.
‘The main purpose of a narrative poem s to tel a story. A ballad is a narrative poem,
often of folk origin, intended to be sung. It consists of simple stanzas and usualy has.
a refrain. Lyric poetry expresses a person’s thoughts or feslings. Elegies, odes, and

Sonnets are types of lric poems.
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Author's purpose: Questions assessing comprehension of this concept will ask you to
etermine an author's purpose by distinguishing what is directly stated from what is really
meant. Literary devices such as sarcasm, irony, understatement, and satire are used by
authors to convey meanings that are very different from the actual meaning of the words
or language.

Irony is a form of speech intended to convey the opposite of the actual meaning of the
words. There are several types of irony, including dramatic, ituational, and verbal. You
are probably most familiar with verbal rony, or sarcasm. The speaker's intended central
idea s far different from the usual meaning of the words. For example, a teenager may tell
his mother, “1 just love cleaning up my room,” when in fact, the teenager means that he-
hates to clean his room. Situational irony refers to developments that are far from what
s expected or believed to be deserved. One example of situational irony would be famed
‘composer Ludwig von Beethoven's loss of hearing.

Satire is a form of wriing that ridicules or scorns people, practices, or institutions in
order to expose their failings. Satire is often used o make people think crtically about a
subject, although satires can be wrtten for amusement.

Understatement is a igure of speech in which a wrter or speaker deliberately makes a
Situation seem less important or serious than it reallyi. For example, a writer might say
that Hurricane Katrina left some damage in New Orleans. The write is downplaying the
Seriousness of the effects of one of the worst hurricanes in history.
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Figurative language s not understood by simply defining the words in the phrase. You will
need to distinguish between literal and figurative meanings of words and phrases. (Literal
refers o the “primary meaning of a word or phrase.) For example, if someone tels you to
‘open the door, you can be fairy confident that you are, n fact, to open a physical portal.If
Someone tels you to “open the door o your heart,” you are not expected o find a door in
Your chest. Instead, you e to open up your feelings and emotions.

Whenever you describe an object or an idea by comparing it with something else, you are
using figurative language. The two figures of speech with which you are probably most
familiar are similes and metaphors. Both are comparisons. A simile makes a comparison
using a linking word such as like, a5, of than. If 2 graduation speaker describes her
firstjob as being “about 25 exciting as watching rass grow,” she is using a simile; she
‘compares the pace of her job with the pace of grass growing. A metaphor makes
‘comparison without a linking word; instead of one thing being like another, one thing s
‘another. If that same graduation speaker wars students about the stress of the business
world by saying. “It’s a jungle out there,” she is using a metaphor; she emphasizes her
point by equating the wild chaos of the business world with an actual jungle. An extended
‘metaphor extends throughout a story and is referred to as an allegory. Other examples.
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of figurative language to recognize are personification (giving human characteristics to
~nonhuman things), hyperbole (exaggeration beyond belief), and idioms (quirky sayings.
‘and expressions specific to a language).

‘Connotation: Another technique authors use to present precise ideas and set a certain
tone s to choose words based on their connotations. The dictionary defintion of a word

s ts denotation. The connotation of a word i a specific meaning or idea that the word
brings to mind. For example, both laugh and gigge have a similar denotation. These words.
refer to sounds you make when you find something funny. However, the word giggle has
youthful connotations associated with it. You often think of chidren giggling, but rarely
think of grandathers giggling. The word laugh has no such connotations associated with it.
Tnerefore, while the denotation of both words is the same, the connotations are different. If
‘2 writer decides to describe a grandfather giggling, she probably means to hint that he has.
‘a youthful spirit o is feeling young at heart.




image16.png
KEY IDEAS
Nonfiction

The questions about terary elements may be based on any type of nonfiction material
You will be asked to understand and analyze the elements of nonfiction works that
explain, persuade, describe, o relate true events.

The types of noniiction texts you will encounter on the EOC assessment come from
three common kinds of writing, each with its own purpose and conventions.

+ Informational text, or expository nonfiction, is writing that explains or informs.
Informational texts include business lotters and memos; how-1o passages that
explain a process or project; news stories; and historical, scientific, and technical
‘accounts (including digital sources) written for a broad audience. Expository writing
‘may include vivid descriptions or the narration of personal stories and events that
actually happened.

+ Argumentation uses reasoning to influence people’s ideas or actions. This kind
of writing includes editorials and opinion pieces, speeches, leters to the editor,
job appiication letters, crtical reviews such as movie and book reviews, and
‘advertisements.

* Literary nonfiction s narative writng that tells a story and often employs the
literary devices found in stories and novels. Literary nonfiction might be an
‘anecdote, a diary (personal record of the writer's thoughts and feelings), a joural
(fecord of events and ideas, less private than a diary), a memor, a biography, an
autobiography, or another reteling of true evens.

'NOTE: Most passages contain some combination of the common kinds of writing but
will generally fit best in one category or another.

‘Questions related to nonfiction texts may ook fike these:

+ What effect does the author achieve by organizing the essay from present
topast?

+ How does the description of the revolt support the argument for giving
USS. states cortain rights?

+ How will the editor's tone in the lead sentence MOST LIKELY affect readers?
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An idea that s not stated outright is implicit, meaning it is implied or hinted at
indirectl, rather than explained or stated directly. To understand and interpret implicit
ideas, the reader must infer wha the text s saying. To infer means to come t0 3
reasanable conclusion based on evidence.

By contrast, an explicit idea or message is fully expressed or revealed by the witer.

Rather than being implied or hinted at indirecty, an explicit point is made directly in

the printed words.

‘Theme: The theme of an informational text s ts cenral idea or message. The following.

‘example demonstrates the difference between a topic and a broad message in a

nonfictional passage:

= Topic: Inthis artcle, the author describes her year volunteering as a health
educator in Kenya,

= Message: This article reveals the author's naivets in assuming that good intentions.
are all that is needed to change deeply held cultural belies.

Author's purpose: The author has a specific reason or purpose for writing the text.
Often the author’s purpose is not directly stated in the text, and you have t0 igure out
the reason for the text. Sometimes the author states the purpose.




image18.png
Rhetoric: When text or speech is notable, powerful, beautiful, or persuasive,

we can say that its thetoric is effective. Rhetoric consists of language choices.

‘and techniques that wrters use to communicate perspective and to modify the.
perspectives of others. As you locate and analyze evidence of effective rhetoric,

You need to remember the difference between fact and opinion. Nonfiction works
such as speeches and essays often combine fact and opinion, particularly if they
are meant to be persuasive.

Fact and opinion: A fact is a statement that can be proven. An opinion is a statement
that cannot be proven because it states a writer's bellf or judgment about something.
Deciding whether a statement is a fact o an opinion often comes down to a single
question: “Can you prove it?” If you can prove a statement somehow, then it is a fact. I
not, i’s an opinion.

Important Tips
= Cite strong evidence from a text to support analysis of what the text says explictly
‘and what can be inferred. Determin wher the text Ieaves matters uncertain.

= Locate support for important ideas and concepts within the text; questions ask
‘What you know and how you know It

= Try to answer the question before you read the answer chaices.
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OVERVIEW OF THE DOMAIN

« Use the writing process to develop argumentative and explanatory texs.

« Develop a claim or topic by using relevant evidence, examples, quotations, and
explanations.

« Use appropriate transitions—words, phrases, and clauses—to link major sections of
the text and clarfy relationships among ideas.

« Use precise language and domairvspecific vocabulary appropriate to the audience.
‘and its knowledge of the topic.

« Establish and maintain a forma style and objective tone.

= Wite a concluding statement or section that supports the information or
explanation presented.

« Use the writing process: prewiting, dafting, revising, editing, and rewrting.

« Focus on a specific purpose and audience.

« Use knowledge of research techniques to support writng.

« Observe appropriate conventions for citation to avoid plagiarism, following the
guidelines of an appropriate style manual.
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Parallelism is the repetition of similar parts of a sentence or of several sentences
t0 show that the phrases or sentences are of equal importance. To be paralle, the
phrases or sentences must share the same grammatical structure. Paralieism also
provides a certain hythm to the work. The sentence *I came, | saw, | conquered” would
ot have the same impact I it were rewritten, *I came, saw, and conquered.”

Paraphrasing involves using someone else’s ideas and expressing those ideas in your
‘own words. Paraphrasing is an acceptable way to support your argument as long as
you atiribute the ideas to the author and cite the source In the text at the end of the,
sentence.

Plagiarism: Presenting the words, works, or deas of someone else as though they are
‘one’s own and without providing attrbution to the author is plagiarism.

Repetition i related to parallelism. Good wrters may repeat words or phrases
throughout their writing to emphasize a point. Be careful not to overdo this rhetorical
strategy. If you repeat the same words and phrases (00 much, your writing becomes.
aul, not emphatic.

Analogy is another important rhetorical device. Like a simile, an analogy compares
two items. An anaiogy, however, can be more extensive than a simile. A g0od witer
‘may use an analogy to help convey difficult ideas by comparing them to things o ideas
‘most people know. For example, an expository piece on maintaining your health might
‘compare your body t0 a car. Most people know that cars need fuel, ust as the body
needs food. A car needs {o have its oi checked regularly, just as humans need to have
their blood pressure checked. The analogy might continue throughout the article. This
Standard also tests your abiliy to revise writing for specifc audiences and purposes.

Audience: Tr to imagine the intended audience for a particular piece of writing. s it
witten for business associates of a group of close friends? s a teacher going to read
i, or does it contain thoughts that the author does not intend to share with anyone?
Understanding who the intended audience is will help you understand the purpose of
the writing. Understanding your audience also helps you use appropriate language.

‘Organization in wiiting helps us convey complex ideas and information more clearly.
Witers use transitions to organize information. Also, an entire piece of writing has.

an organizational structure to t. Writers structure their texts depending on purpose
‘and audience. For example, if you were writing.an argumentative text in which you
Wanted to show the negative effects of something, you might choose cause and effect
25 an organization structure. Questions about organization may ask you to select
Sentence that helps or hurts the organization of a passage.
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KEY IDEAS
‘Grammar items on the EOC assessment test these points:

+ ensuring subject-verb and pronoun-antecedent agreement

+ recognizing and correcting inappropriate shifts in pronoun, number, and person

+ recognizing and correcting vague pronouns (.e., ones with unclear or ambiguous.
antecedents)

+ recognizing and correcting inappropriate fragments and run-ons.

+ using correcty frequently confused words (e.g., accept/except; there/their)

+ recognizing and correcting inappropriate shifts in verb tense.

+ recognizing and correcting inappropriate shifts in verb voice and mood

+ placing phrases and clauses within a sentence and correcting misplaced and
‘dangling modifiers

+ using parallel structure

+ using phrases and clauses to convey meaning and add variety and interest to
witing or presentations.

+ resoiing issues of complex or contested usage by consultin references as needed

Grammar and usage tems to know:
Phrases:
adjectival phrase
‘adverbial phrase
participial phrase.
prepositional phrase
absolute phrase
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Clauses:

independent clause
dependent clause
noun clause.
relative clause
adverbial clause

Parallel structure: In language, paralle structure means that sentence
elements—verbs, adjectives, various types of phrases—use the same stucture. This
helps demonstrate that the ideas are equal in importance. They can also add emphasis.
10 your overall centralidea. An example of parallel structure is I like to travel and to.
explore.”

‘Semicolon: A punctuation mari () used to combine two ideas that are each expressed
a5 an independent clause (a group of words that can stand alone as a sentence).
‘When you combine two closely related independent clauses with a semicolon, the result
is called a compound sentence.

Clauses: A clause has a subject and verb but lacks the complete thought that makes
a sentence a sentence. Clauses are referred to as *dependent” or *subordinate.”
For comparison purposes, a sentence is sometimes referred to as an “independent
clause.” An independent clause has a subject and verb and is a complete thought. It
can stand on ts own. A dependent clause is often called a sentence fragment as it
‘cannot stand on its own. It is dependent on another/adjacent clause.

Hyphen: A hyphen (1 is used to combine words andj/or prefixes and words. Use a
hyphen to combine two adjectives that describe the noun equally (e.g., wellknown
president). A hyphen can also be used to Separate a prefix when the additon of the
prefix could Gause confusion (e.g., fesign the receipt v. resign from your position). In
addition, hyphens are used to combine large numbers such as seventy-four or to show
the break in a word at the end of a sentence that carres over to the next line.
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Important Tip
= To study for this part of the EOC assessment, concentrate on the kinds of errors.
you typically make in your own wiiting. Then review gramma rules for those specific
kinds of errors. Using books or free online resources, fnd practice items that you
can try. You can work with  family member or friend and question each other
‘on grammar rules or try editing sentences together. Focus your review time on
strengthening the areas or skll that need it the most.
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ITEM TYPES

“The American Literature and Composition EOC assessment consists of selected-
response, technology-enhanced, constructed-esponse, extended constructed-
response, and extended writing-esponse tems.

A selected-response item, sometimes called a multiple-choice item, is a uestion,
problem, or statement that is followed by four answer choices. These questions are
worth one point.

A technology-enhanced item has two parts. You will be asked to answer the irst part
of the question, and then you will answer the second part of the question based on how
you answered the first part. These questions are worth two points. Partial credit may be
‘awarded if the fist response is correct but the second is not

A constructed-response item asks  question, and you provide a response that you
construct on your own. These questions are worth two points. Parial credit may be
‘awarded f part o the response is corect.

A extended constructed-response item s a specfic type of constructedresponse
tem that requires a longer, more detailed response. These items are worth four points.
Partial credit may be awarded.

For American Literature and Composition, you willrespond to a narrative prompt based
n a passage you have read, and the response will be scored according to the rubric for
the prompt. Partial credit may be awarded.

‘The extended writing:response item is located in section one of the ELA EOC.
Students are expected to produce an argument or develop an informative or
explanatory response based on information read in two passages. There are three
selected response items and one two-point constructed response item t0 help focus
the students’ thoughts on the passages and to prepare them for the actual witing.
task. The extended writing response task is scored on a T-point scale: 4 points for
idea development, organization, and conerence, and 3 points for language usage and
conventions.
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Strategies for Answering Constructed-Response Items.

= Read the question or prompt carefuly.

Think about what the question is asking you to do.

o back to the passage or passages and find detalls, examples, or reasons that
help support and explain your response.

= Reread your response and be sure you have answered al parts of the question.

= Be sure that the evidence you have chosen from the text supports your answer.

= Your response will be scored based on the accuracy of your response and how well
You have supported your answer with details and other evidence.

= Extendedesponse items will aiso evaluate your writing. Your score will be based
on criteria such as organization, clarity, transitions, precise language, formal style,
objective tone, sentence structure, grammar, punctuation, and usage.
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